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Our Intent

At Winford Primary School, we recognise that the life skill of reading is one of the most important things that
we teach our children. [t opens up to them worlds of wonder and curiosity and enables them to Lndependently
9ather information to further grow their minds. Thraugh reading, our lou,oils have the chance to grow
emotionally, intellectually and socially. Our aim is for them to fall in love with readmg and develop read(ng for
Iolo,asuro, habits that extend far bey(md their primary years. There are a number of ways in which we teach
readmg at Winford Prlmary School. Teachers Iolan for a variety of whole-class, group and individual readlng
aloloraaches toc model expert, fluent read(ng and allow children to practise and devo,lolo their readlng skills.

The Research behind this...

The readlng com,oro,ho,nslan house is

grounded in Gough and Tunmer's Simple ca:p.;::i:r?sion :
View of Reading. It shows word reading e —————r -

and language camprehensian as the two m

dimensions of ro,admg that need to come
togetho,r to enable read(ng

comloreho,nsi(m. EEF 2022




Year Group Objectlves— what does each year group need to learn?

EYFS

Word Readlng— Phonics and Decadlng
enjoying rhymlng and rhythmlc activities
showing an awareness of rhyme, and alliteration
recognising rhythm in sloaleen words
cantinuing a rhyming strmg
hearlng and saying the initial sound in words
segmenting the sounds in slmlole, words and blendlng them together, /erwwmg which letter represents some of them
lm/etng sounds to letters, naming and soundmg the letters of the alphabet using ,ohomc /enowledge to decode regular words and read them aloud accuratelg

Word Readlng- Common Exceptlcm Words

read(ng some commaon Q,XCQ,Pt[O’n words

Word Re,ading F luency
shawlng interest in illustrations and print in books and the environment
recognising familiar words and signs such as own name and advertlstng logos
laa/etng at and handling books mdependently (holds books the correct way up and turns pages)
ascrtbing meanings to marks that they see in different places
beglnntng to break the flow of speech into words begmnmg to read words and slmple, sentences readtng and understandlng slmlole sentences

Campasttlcm— understanding and correcting inaccuracies
lenowmg that print carries meaning and, in English, is readmg from left to rlght and top to bottom
understandmg humour, e.g. nonsense rhymes,jolees

Campasiticm— comparing, ccmtrasting and cammenting
ltstenmg to stories with increasing attention and recall
anticipating /eey events and phrases in rhymes and stories
beginning to be aware of the way stories are structured
describmg main story settings, events and principal characters enjoying an increasing range of books
followmg a story without pictures or props
llstenmg to stories, accurately anticipating /eey events and ro,slocmdmg to what is heard with relevant comments, questions or actions
do,mcnstratmg understandmg when tal/emg with others about what they have been readin

Comprehensian- inference and pre,dlctlon
suggestmg how a story might end




beginning to understand 'Why' and how questions
answering ‘how and ’Why' guestlons about their experiences and in response to stories or events

Poetry and Performance
llstenmg to and Joining in with stories and poems, on a one-to-one basis and also in small groups
Jjoining in with re,oeated refrains in rhgmes and stories using intonation, rhythm and Iohrastng,
ma/emg the meaning clear to others
developmg preference for forms of expression
plagmg cooperatively as part of a group,
developmg and acting out a narrative expressing themselves effecti\rely, shcrwing awareness of listeners’ needs

Non- fiction
/encfwmg that information can be relayed in the form of print lenawing that information can be retrieved from books and computers




Year One

Word Reading— Phonics and Decading
applgmg phcmic /enowledge and skills as the route to decodmg words
blendmg sounds in unfamiliar words using the GPCs that they have been taught
res,ocmdlng speedlly, giving the correct sound to graphemes for all of the 4O+ phonnemes
read(ng words containing taught GPCs
read(ng words containing s, -es, -ing, -ed and —est endings
read(ng words with contractions e.q Im, Il and we'l

Word Re,ading— Common Exce,pttcm Words
readlng Yl common exception words, noting unusual corresloondences between spellmg and sound and where these occur in words

Word Re,ading F luency
accuratelg readmg texts that are consistent with their developing ,ohcmlc /enowledge, that do not require them to use other strategies to work out words re-readlng texts to
build up ﬂuency and confidence in word readéng

Campasttlcm— understanding and correcting inaccuracies
chec/emg that a text makes sense to them as they read, self—correcting

Compasitlan- comparing, cantrastlng and commentin
l(stem‘ng to and discussing a wide range of fiction, nonfiction and poetry at a level beyrmd that at which they can read independently
l(n/eing what they have read or have read to them to their own experiences
retelling familiar stories in increasing detail
Joining in with discussions about a text, ta/emg turns and listenlng to what others are saying discussmg the si\qniﬁcance of titles and events

Comprehe,nslan- inference and pre,dlctlon
beginning to ma/emg simlolo, inferences predlctmg what mtght happen on the basis of what has been read so far

Poe,try and Performance
reciting slmplo, poems by heart

Non- fiction




Year Two

Word Reading— Phonics and Decadtng
continuing to a,o,olymg phonic knowledge and skills as the route to decodmg words until automatic decodlng has becomtng embedded and readmg is fluent
readmg accurately by blending the sounds in words that contain the graphemes taught so far, esloeclallg recognising alternative sounds for gra,oho.mo,s
accuratelg readmg most words of two or more sgllables
read(ng most words containing common suffixes

Word Readlng— Common Excepttcm Words

read(ng most Y1 and Y2 common exception words, noting unusual corro,sloondences between the spelling and sound and where these occur in the word

Word Readlng Fluency
read(ng aloud books (closely matched to their improving phonic knowledge),
sounding out unfamiliar words accurately, autamattcally and without undue hesitation
re—readmg books to build up ﬂuency and confidence in word readin
read(ng words accurately and ﬂuently without overt saunding and blendmg, e.q. at over 90 words per minute, in age-appropriate texts

Composltlcm- understandlng and correcting inaccuracies
showing understandmg by drawmg on what they already know or on bac/eground information and \facabu[ary Iorow‘ded by the teacher
chec/e(ng that the text makes sense to them as they read, correcting inaccurate read(ng

Compasitlan- comparing, cantrastlng and commcnttng
participating in discussions about books, poems and other works that are read to them (at a level beyand at which they can readmg L‘ndeloendently) and those that they can
read for themselves,
explainmg their understanding and expressing their views
beccmmg anreasing[y familiar with, and retellmg a wide range of stories, falry stories and traditional tales dlscussing the sequence of events in books and how items of
information are related
recognising slmp[e recurring literary Zanguage in stories and poetry as/emg and answering questions about a text
ma/eing links between the text they are readtng and other texts they have read (in texts that they can read independent[y

Comprehe,nslan- inference and pre,dlctlon
ma/eing inferences on the basis of what is bemg said and done loradicting what mL‘ght haloloen on the basis of what has been read so far in a text

Paetry and Performance
continuing to build up a repertoire of poems learnt by heart, appreciating these and reciting some with appropriate intonation to ma/emg the meaning clear

Non.- fiction
recognising that non- fiction books are often structured in different ways




Year Three

Word Readtng— Phonics and Decadlng
using ph(mlc /enowledge to decode q,u(clely and accurately (may still need support to readmg longer words)
applying growing knowledge of root words and prefixes, including in-, im-, il-, ir-, dis-, mis-, un-, re-, sub-, inter-, anti and auto
PPYNg 9 9 9 P 9
applymg growing knawledge of root words and suffixes/word endc‘ngs (ncluding— ation, —IH, -tur, -sure, -sion, -tion, -ssion and cian

Word Reading— Common Excepttcm Words
beglnnlng to read Y3/Y4 exception words

Word Reading F luency
Teachmg com,orehension skills should be ta/eéng precedence over teachmg word readéng and ﬂuency s,oeclﬁcally. Any focus on word readmg should support the de\felopment of
vacabulary.

Campasttlcm— understanding and correcting inaccuracies

Compasitlan- comparing, cantrasting and commentin
recognising, listenmg to and discussing a wide range of fiction, poetry, lolays, nonfiction and reference books or textbooks
using appropriate termmalogy when discussmg texts (plot, character, settmg)

Comprehenslan- inference and predlctlon
asleing and answering questions approprtately, L‘ncluding some simlole inference questions based on characters’feelmgs, thoughts and motives
justifymg predlctions using evidence from the text

Poetry and Performance
preparing and Performmg poems and Iolabj scripts,
shcwing some awareness of the audience when readtng aloud beginmng to use appropriate intonation and volume when readmg aloud

Non- fiction
retrieving and recordmg information from non- fiction texts




Year Four

Word Reading— Phonics and Decadtng
readlng most words ﬂuently
attempting to decode any unfamiliar words with increasing speed and skill
applglng /enowledge aof root words, preflxes and suffixes to read aloud ﬂuently

Word Readlng— Common Exceptton Words

read(ng all Y3/Y4 exception words, discuss(ng the unusual correspondences between the spelling and sound and where these occur in the word

Word Readlng F luency
Teac/u‘ng comprehension skills should be ta/eing precedence over teaching word reading and ﬂuency sloeclﬁcally. Any focus on word reading should support the develaprnent of
vocabulary.

Campasttlan— understanding and correcting inaccuracies

Campasitian— comparing, cantrasting and commentin
dlscussing and comparing texts from a wide variety of genres and writers readlng fora range of purposes Ldentlfying themes and conventions in a wide range of
books
referrtng to authorial style, overall themes (e.g. trtumph of good over evil) and features (e.g. greeting in letters, a dLary written in the first person or the using of
,oresentatwnal devices such as numbering and headlngs) identlfylng how language, structure and presentation contribute to
meanin
ldentifying main ideas drawn from more than one paragraph and summarising these

Camprehensian— inference and predlctian
drawtng inferences from characters’ feellngs, thoughts and motives that J‘ustlfles their actions,
supporting their views with evidence from the textjusttﬂjing predlctions from details stated and tmplied

Paetry and Performance
recognising and discussing some different forms of poetry e.q. free verse or narrative poetr
preparing and perfarmlng poems and Iolay scripts with appropriate technigues (intonation, tone, volume and action)
shawlng awareness of the audience when readtng aloud

Non.- fiction
using all of the Urganlsational devices available within a non- fiction text, retrieving, reccrding and discusslng information using dictionaries, chec/etng the meaning of words
that theg have readlng




Year Five

Word Reading— Phonics and Decadlng
. readlng most words ﬂuently and attempting to decode any unfamiliar words with increasing speed and skill
*  recognising their meaning through contextual cues
-bl affll&/mg growing /enowledge of root words, Ioreﬁxes and sufﬂxes/ word endmgs, mcludmg - sion tion, -cial, tial, —ant/—ance/ancy, -ent/- ence/ency, —able/—ably and -
ole/i g

Word Readlng— Common Excepttcm Words

read(ng most Y5/ Y6 exception words, discussing the unusual correslo(mdences between the spelling and sound and where these occur in the word

Word Reading F luency
Teachmg com,orehensicm skills should be ta/emg precedence over teaching word readmg and ﬂuency speclflcally. Any focus on word reading should support the development of
vacabulary.

Campasttlcm— understanding and correcting inaccuracies

Campasitian— comparing, cantrasting and cammenting
readmg a wide range of genres, Ldenttfylng the characteristics of text types (such as the using of the first person in writing diaries and autobéogralohles) and differences
between text types
participating in discussions about books that are read to them and those they can read for themselves,
butldlng on their own and others ideas and challengmg views courteously ldentlfymg main ideas drawn from more than one ,oaragraph and summarising these
recommendtng texts to peers based on perscmal choice

Camprehensian— inference and predlctian
. drawing inferences from characters’ feelings, thoughts and motives
. ma/eing Ioredicticms based on details stated and implied,]ustifymg them in detail with evidence from the text

Poetry and Performance
cantinuallbj showing an awareness of audience when readmg out loud using intonation, tone, volume and action

Non- fiction
using lencrwledge of texts and organisation devices,
retrieving, recordlng and discussmg information from fiction and nonfiction texts




Year Six

Word Readlng— Phonics and Decadlng
read(ng ﬂuently with full /erwwledge of all Y5/ Y6 exception words, root words, Ioreﬁxes, suffixes

decadtng any unfamiliar words with increasing speed and skill, recognising their meaning thraugh contextual cues

Word Reading— Common Exceptwn Words
readmg most Y5/ Y6 exception words,
dlscussmg the unusual correspondences between the spelllng and sound and where these occur in the word

Word Readlng F luency
Teac/u‘ng comprehensi(m skills should be ta/emg precedence over teachmg word readmg and ﬂuency specifically. Any focus on word readmg should support the development of
vocabulary.

Composltlcm- understandlng and correcting inaccuracies

Compasitlan- comparing, cantrastlng and commenttng

read(ng for pleasure, discussing, comparing and e\faluating in depth across a wide range of genres, L'ncluding myths, legends, traditional stories, modern fiction, fiction from
our literary heritage and books from other cultures and traditions

recognising more camplex themes in what they reading (such as loss or heroism) exlolaming and discusstng their understandmg of what they have reading, including through
formal presentations and debates, maintaining a focus on the topic and using notes where necessary

llstening to 3u£dance and feedback on the quality of their explanatlons and contributions to discussions, ma/eing improvements when participating in discussions drawlng out /eey
information and summarising the main ideas in a text

dlstinguishing L‘ndeloendently between statements of fact and opinion, provldmg reasoned justlficatlons for their views

comparing characters, settings and themes within a text and across more than one text

Comprehenslan- inference and predlctlcm
cansidermg different accounts of the same event,
dtscussing viewpoints, both of authors and of fictional characters discussing how characters change and develop thraugh texts by d.rawmg inferences based on indirect clues

Poetry and Performance
canﬁdentlbj Ioerfarming texts (mcluding poems learnt by heart) using a wide range of devices, engaging the audience and for effect

Non.- fiction
retrt‘ew‘ng, recordmg and ,oresentmg L‘nformattcm from non—fictlon texts
using non-fiction materials for Iourlocrsefu.l information retrieval e.g. in readlng historg, 9ecrgraphy and science textbooks, and in contexts where Iouloils are genu.mely motivated

to find out information e.g. reading information leaflets before a gallerg or museum visit or reading a theatre programme or review




How do we implement this at Winford Primary School?

Phonics

sessions- ULS

Scheme

Whole Class Individual
Guided Reading

How do

we teach

Re.ading for

Readlng?

Fleasure— using

Group Guided
Readlng

the Ltbrary

Reading for
Pleasure— story
times



Reading : Phonics

Phonics teachlng needs to start quiclely in Receptton and should continue until children are secure in
decoding. Phonics form the curriculum of early reading as a bodg of Ieey lenowledge and skills that all

children need to master.

FS

KS1

Y3 and &

Y5 and 6

e Use chosen SSP for datly
lessons, assessments and
interventions.

. Dall&/ phamcs lessons for all
pupils (20 - 30 minutes).

o AfL durt‘ng lessons.

. Diagnostic assessments using
SSP materials and assessment
sheets.

. Targeted interventions for
pulolls who need these.

. Oploortunltles for all children to
practice and learn daily/
Wee/ely GPCs as part of daily
routines.

e [eachers host parent
information meetings to enable
parents to suloloort Iohomcs at
home.

e Use chosen SSP for daily
lessons, assessments and
interventions.

. Dally Iohomcs lessons for all
pupils (20 — 30 minutes
minutes)

o AfL during lessons

. Dt‘agnostic assessments using
SSP materials and assessment
sheets.

. Targeted interventions for
Iou/oils who need these.

Y2 pu,oils who did not pass PSC
/ have a score less than 36
have ,ohonics ,olan and
continued interventions.

e Use chosen SSP for assessments
and interventions for pulolls
who need this.

. Regular Iohorucs lessons for any
,oupils who need this.

. Dt‘agnostic assessments using
SSP materials and assessment
sheets.

. Targeted interventions for
Iou,olls who need these.

e Use chosen SSP for assessments
and interventions for Iouplls
who need this.

. Regular Iohcmlcs lessons for any
pu,otls who need this.

. Diagnostic assessments using
SSP materials and assessment
sheets.

. Targeted interventions for
Iou,otls who need these.




Individual Reading

Readéng on an individual basis allows children to practice and develop their decodlng and fluency
skills. Parents should be supported to do this effecttvely at home and books should match children’s
current attainment. All books should be 95% decodable and reading should be a celebration of

children's skills.

FS

KS1

Y3 and L&

Y5 and 6

e Once children can blend, they
have a Iohomcs decodable book
that matches their current
phonics attainment.

e The books follow the SSP
progression

. Ex,oectaticm that children read
at least b+ times a week with
adults at home — readlng
records are checked regularly
to ensure this is haloloenmg.

e Children re-read books to
de\felcrlo ﬂuency, Iorosady and
automaticity.

e [eachers and other adults hear
children read at least once a
week.

e Other adults (school staff,
volunteers) are given guidance
by class teachers to support
children readlng.

e Once children can blend, they
have a plwnlcs decodable book
that matches their current
,ohon[cs attainment.

e The books follow chosen SSP
Ioragressicm

. Expectatwn that children read
at least I+ times a week with
adults at home — readlng
records are checked regularly
to ensure this is happenlng.

e Children re-read books to
develop fluency, prosody and
automaticit

e Jeachers and other adults hear
children read frequently

e Other adults (school staff,
volunteers) are given 9uldance
bH class teachers to support
children readmg.

o If needed Iou,olls continue to
have a decodable book that
matches their Iohanics
attainment.

. Pupils take home a book that
matches their reading
attainment.

o If needed Iou,olls continue to
have a decodable book that
matches their Iohanics
attainment.

. Puloils take home a book that
matches their reading
attainment.




. Pulolls also take home a real
book for parents to read to
them to de\relap
comprehenslon, \rocabulary and
love of reading.

. Puplls also take home a real
book for parents to read to
them to develop
camprehensicm, vocabulary and
love of readtng.

Reading: quided reading ( phonics
and ﬂuency)

Small group r‘eading gives valuable opportunities to teach phcmics and, once secure in decodmg,
increase their reading fluency. All small group readlng should be matched to Ioupil's current readlng

attainment.

FS

KS1

Y3 and &4

Y5 and 6

e Once children can blend they
have WQQ/E[H 9u£ded reading
lesson (20 minutes) using books
that match their phantcs
attainment. Lessons focus on
phonlcs teachmg,
comprehensicm and Iorosody.

e Until they have completed
chosen ,ohonics programme
children have Weelely 9uided
read[ng lesson (20 minutes)
using books that match their
Iohoru’cs attainment. Lessons
focus on Iohcmics teaching,
comlorehension and prosody.

e Once decoding is secure, Ioupils
have WQ,Q,/C[H ﬂuencg small
group teachmg (25 minutes)
using a book that closely
matches their ro,admg
attainment.

. Fluency sessions are part of
whole class reading lessons
which take Iolaco, L times a
week (it is normallg the flrst
session of the week)

e Individual interventions for
children who need additional
support

. Fluency sessions are part of
whole class readmg lessons
which take
week (it is narmally the flrst
session of the week)

e Individual interventions for
children who need additional
su,oloort

Iolace L times a




Reading: teachtng comprehenston

Until phcmics is secure and children are demonstrate accuracy and automaticity in their readmg,
comprehenston should be taught orally. After this discrete reading comprehensicm lessons should focus
on leey skills (see OFSTED Reading Review for furthe,r guidance).

FS

KS1

Y3 and &

Y5 and 6

. Durlng class story time puplls
de\relolo com,orehenslon skills
through orally tal/emg about the

books they are l[stenmg to.

N/ 2:

. Durlng class story time pulolls
develop comprehens[on skills
through orally tal/emg about the
books they are listening to.

Year 2:

e Whole class discrete readin
lessons once children have

campleted Iohonics SSP.

e Whole class camprehenswn
lessons to teach and dQ\/QlO’P
sloo,clflc com,orehenslon skills
each week.

e Planned opportunities to
practice and ap,oly
cam,orehenswn skills across the
curriculum.

e Whole class comprehensicm
lessons to teach and do,\relolo
sloectflc com,orehension skills
each week.

e Planned opportunities to
practice and a,oply
comprehenston skills across the
curriculum.

Readlng: Reading for Pleasure

A range of

texts should be carefullg chosen to share with children. T

to support their lenowledge of literature and authors.

'hey should be read to every dag

FS

KS1

Y3 and 4

Y5 and 6

. Dall&/ story time for teacher to
read to Ioulolls from school’s
readlng spine to ensure high
guality, carefully chosen texts.

e Visits to school library

. Dally story time for teacher to
read to Iou/olls from school’s
ro,admg spine to ensure high
q,uality, carefully chosen texts.

e Visits to school library

. Daily story time for teacher to
read to Iou,oils from school'’s
reading spine to ensure hlgh
q/uallty, carefully chosen texts.

e Visits to school l(brary

. Daily story time for teacher to
read to /ouloils from school’s
reading spine to ensure hlgh
q,uallty, carefully chosen texts.

e Visits to school llbrary




Phonics Sessions in Reception., Year One and Two - leammg to decode

We use Unloc/emg Letters and Sounds which was validated by the DfE in December 2021. We begm teachmg
Ioharucs in the first few weeks of term [ in Recelotwn and children make rap(d progress in their readmg
journey. Children begln to learn the main sounds heard in the English Language and how they can be
represented, as well as leaming Common Exce,otion' words for Phases 2, 3 and k. 771ey use these sounds to
read and write simlole words, captions and sentences. Children leave Recelotl(m be(ng able to aPPlH the

phonemes taught within Phase 2, 3 and L.

In Year ] through Phase 5a, b and c, they learn any alternative spelltngs and pronunciations for the graphemes
and additional Common Exceptlon. Words. By the end of Year I children will have mastered using phon.tcs to
decode and blend when read(ng and segment when sloellmg. In Year I all children are screened using the
national Phonics 5creenmg Check.

In Year 2, Iohoru‘cs continues to be revisited to ensure mastery af the Ioh(met(c code and any child who does not
meet age related expectatians will continue to receive support to close Ldentlf&ed gaps.

To ensure no child is left behind at any Ioomt in the progression, children are regularly assessed and suloloarted
to /eeeIo up thraugh bespo/ee -1 interventions. These include GPC recagnltton and blendmg and segmentmg
interventions. The lowest attammg 20% of Ioulo(ls are closely monitored to ensure these interventions have an
lmloact.

Children work through our readmg scheme up through the levels until they have enaugh decodmg. ﬂuency and
cam,orehenswn /enawledge to become free readers. Our core readmg scheme is based on phanetically

decodable books from a number of suplollers to offer breadth and difference.



Group Guided Readlng— develaplng decodmg and fluency

Guided Read(ng in Reception, Year One and into Year Two

From Recelotlon, every child takes part in a Guided Readlng Session once per week. These sessions are focused
opportunities for Iou,ot‘ls to practise their decodmg skills and to read with increasing ﬂuency, Children are
9rauped in order for the books to be Ioltcho,d at the correct level.

In the readmg session, there will be five groups. Each group will read to the teacher or teachmg assistant. The
groups not Wor/elng with an adult will either be set mdeloo,ndo,nt reading activities or will engage in a whole
class story time. The groups rotate to ensure that all groups are heard and children get time to apply their

Iohcm(cs Lndependently.

At the start of every group read(ng session, the teacher/teachmg assistants will practise with the children the
phonemes and common exception words which will appear in the book. The teacher will also discuss any /eeg
\focabulary that they will meet in the text. The children will then read the book Lndo,loendently. The
teacher/teachtng assistant will move around their group 'tunmg' in, s0 they can hear each child read,

Each part of the lesson has a focus. The first read is decadlng and the second read is about explarmg prasady
and comlorehenslon. Durlng the focus on prosody, the teacher/teachmg assistants will then model read(ng with
prosody (fluency and prressian). Echo reading and ‘/V\y turn, your turn” will follow. The children will then
practise read[ng with Iorosady mdeloendently and the teacher/teachmg assistants will tune in to each child’s
reading in their group



To fur‘tho,r de\fo,lolo comprehension skills, the teacher will also use whole-class teaching time to Qxlolore
com,orehenslon strategles during other input sessions. The teacher will use lolannmg with Iore,oared questions to
develolo a Ioartlcular skill with comlorehenstan, e.g. inference



Whole Class Guided Reading- developing ﬂuency and camlorehenslon
Guided Readlng in Year Two- Six

What is whole class reading?

Instead of gulded readtng groups and a carousel of activities, pupils have read(ng lessons as a whole class four
times a week.

These lessons:

e Are built around the teacher sharlng hlgh—gualltg and challengmg texts, which are dissected by the class
through high—leve[ questioning and discussion.

e Include a range of activities — not all of which have to have a written outcome — that enable pu.plls to
devo,lo‘lo the(rﬂuency, vacabulary and camlorehensicm skills.

Why is this better than group guide,d re,ading?

. Puloils are regularly immersed in h(gh—quallty childrens literature.

. Puloils are able to improve sloea/emg and ltstenmg skills, as well as devo,lalomg comlorehenslon skills.

e More time is given to modelling skills rather than just assessing abllity.

e Behaviour for leammg s meroved as all Ioulotls are engaged in the lesson

How does it work?

e The teacher selects a htgh—q/ual(ty piece of fiction or non-fiction that will challenge all Ioulo(ls. It will also
cover a range of genres throughou.t the year. The text can be linked to a relevant topic and used to benefit
other subjects.



e [he leaming objectlve for the session is the same for all puloils. The objectives will come from the National
Curriculum programme of English for each year group. Pupils will have access to the same activities and levels
of questioning but with differing levels of support lorovided deloendmg on Ioupil needs.

e The teacher reads the text to the class (or the children may read sections out loud or to themselves),
modellmg fluency, intonation and comprehension, and pupils follow the text with their own copy.

e The teacher uses skilful questioning based on year group expectations and discussion to hello puloils get to
grips with new vocabularg and develop their understandlng of the text.

. Puloc'ls work on activities that he[p them to devo,lo‘lo their comlorehenston of the text. Dependmg on the activity,
puloils may work in mlxed-abllltg groups, pairs or bH themselves. Activities do not always need a written
outcome, for examlole you may use drama to ho,llo children explare a character thraugh role play, debates or
freeze frames.

o The teacher makes assessments at the end of the lesson to inform Iolannmg of future sessions. More formal

assessments are done through Weelely comprehensl(m task in Year 2- 6 as well as NFER tests at the end of term

Discrete read[ng sessions last around 25 minutes, to ensure puloils remain Qngaged and to make a distinction

between these sessions and Engllsh or erting lessons.
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We use VIPERS to ensure the coverage of questions bo,mg asked during each whole . Reading YVipers |
class readmg session. Vocabulary
Infer
Predict
Explain
What does this look like across the week? Retrieve

, ) , , Sequence or Summarise
Weelely whole class readmg sessions are broken down into L+ sections. g

Day One- All children will have a marked copy of the text, the Teacher will read the whole
text with Iorasody, the text may then be slollt up with the children Ioractismg different reading

styles such as choral readtng or Ioalred read[ng. The main facus is on fluency.

Day Two- The main focus is on vocabul ary. The Teacher will read the text again and the \\

discussion will move on to SIDQ,CLfLC vocabul ary or unfamt iar words. The Teacher will model how to answer dtfferent ty,oes
of vocabul ary q/uestwns

Day Three- The main focus will move to another area of VIPERS - mference or retrieval or Qxlolanatlcm. This will alternate
each week. Agam the Teacher will model how to answer these types af guestions befare the class have a qo together and
then Lnde,oendently (I, we, Hou)

Day Four- This session will fcrcus on Lnde,oendent work and written outcomes. This may be a mix of the questions
discussed earlier in the week or with some new ones too. (Welghting 60-40)




Readtng Assessment after these sessions

After each session we ftll in a Teacher Assessment Record to help with next steps planmng. It focuses on
children who needed support to achieve the leaming the objective and children who exceeded this.

Winford Primary




INDIVIDUAL READING

E\fery child should have two fully decodable books and one sharmg book.
e The fully decodable books should be matched to the child's current secure /enowledge and

under‘standmg of GPCs

.« We encourage our children to re-read offully decodable books three times - for decadmg, ﬂuency,
camprehenslcm ad Iomsady. We ask for this to be done at least L/5 times per week.

o Children should be readmg fullg decodable books at 90% ﬂuency in class and at 95% ﬂuencg for

home readlng

e Keal books should qo home for famll(es to share a wide range of books and Q,xlolare \facabulary with

their child

Children in Recelotlon, Year One and Year Two are heard read by either the class teacher, teaching assistant or
a volunteer helpo,r at least once a week. The weakest readers in Year Three. four, Five and Six are also heard
WQ,Q,/EZH. All children will have approprlately matched books (readtng at mdependent level 95% accuracy) for
home practice. Puplls are not asked to read books that require them to quess words or deduce meaning from
pictures, or taught words using whole word recognition.



Readlng for Pleasure-

Why have a readmg slome’?

We want our school to be a /O ace where children are read to, enjoy, discuss and
work with thh qua LtH books. These essential reads would be a store of classics,
creating a llvmg lébrarg inside a child’s mind.

Pie Corbett 5aYs...

Great bovks build the imagination. /he more we read aloud eX/Ore.m'Ve/y, and the more children are able to
savour, discuss and reinterpret literature z‘/z/*aajlﬁ the arts, the more memorable the characters, /a/acej and
events become, buz’/a’//zy an inner world. A child who is read to will have an inner ézﬂya’a/n of unicorns, z‘a/é//zy
g;az'a’erj and a knife that culs into other worlds. 7he mind is like a tardis) it may seem small but inside there
are many mansions. Lach great book a’etfe/a/w the imagination and equips the reader with /a/zyaaye.

Great stories 5/0eaé to us as individuals and some children will return to certain books again and again. Great
stories also buid our /a/zjluaje because around /5 per cent of our Vacaéu/ary comes from our /'eaa’mjl. /Qeaa’mj
a’eVe/a/w the aé///z‘y lo think (n the abstract; to follow lines of z‘/zauy/zz‘. Schools that have a /"eaa/znf soine, build
a common bank of stories that bind the community z‘ajez‘/zer. /hese are shared and a’ee/a\/y z'/najn'/zea’ common
experiences.



Receptlcm

The books for Receptlcm mamly use Ioattemed langua e but also build an emotional connection with the reader. There is also plentg to discuss and
wonder about. /\/\any of them lend themselves to retelllng and creating new versions or further adventures featurmg the same characters
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Year One

The picture books in Year I offer dee,oer ex,oloraticm of emotions and wonder. 771@3 are malnly rooted in the Qveryday crises of life. Again, most of
these books lend themselves to setting up a variety of plaH situations — using toys, costumes and puppets — but the children also need to be involved
in careful reading of the books, paying close attention to the detail and entering Lmagined worlds to experience the stories dee,olg — then tal/eing it
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Year Two

In Year 2, it is important to start to move from sharing picture books into sharmg cha,oter books. These will not onlg Iorovldo, a meaty read, but also

demand that the children use their imagination. Of course, there are also many Recepttcm and Year I children who will sit and enjoy a chapter book

and this should form part of their readmg experience. /V\any of the chosen books operate on different levels — from the satisfaction of good stories
to the prloration of deeper themes.
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Year Three

There are many picture books which will intrigue and Iorovlde a challenge for this age group as well as plentg of cha,oter books. Children of this age
need a great storylme, but should also be experiencing deep and rich books.
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Year Four

Fiction
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Year Five

Fiction
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Year Six

Fiction
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CLASS STORY TIMES

Readmg books aloud to children stimulates their imagination and expands their understandmg of the world. It
hellos them develop language and listenmg skills and prepares them to understand the written word. We
recognise that literature is probably the most powerful medium through which children have the chance to
experience the lives of others. We recognise the great importance of chaasmg stories that reflect the lives of
those whose experiences and perspectives are quite different from the children’s own. BH choosmg texts that
explare such differences, we can break down a sense of otherness that may lead to prejudtce and instead
promote inclusion and celebrate d(vers(ty.

It is therefaro, really meortant to us that all classes have a 15 minute stary time every day.



The Environment

Our School Library—

Our lerarc:/ is an amazing space that all classes access
throughout the week. It has a range of hlgh quallty texts
that the children can read in school or at home.

In each classroom-

There are dedicated book areas in each class room with a range af guality texts and books from the year
groups reading spine.

= L




The /mloact of our /Qeadmg Te,achlng...

We measure the impact of our teachmg of readmg in the fallawmg ways-

* Regular phonics assessments in Reception, Year | and 2

. Grcru/o reading records from grouped guided reading in Reception, Year I and 2
e End of year [ statutory phonics test

e End of year 2 statutory reading tests

o fluency and comprehension Teacher Assessment Records in KS2

e NFER tests in Year 3, 4 and 5
e End of year 6 statutory readtng tests

We use this ongoing assessment to Ioravide interventions alon.gslde our hlgh qual(ty reading sessions far certain
children that may require some additional teachtng.

Assessments are then tracked on /nslght (our assessment Iorogramme) against the objecttves far each year

9/‘0LLP.



